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People often imagine that important changes begin with one big
decision. ( 1 ), many changes begin with small choices repeated
every day. A person who wants to become healthier does not need
to change everything at once.

For example, choosing stairs instead of an elevator may seem
( 2 ). Yet such a small action can become meaningful when it is
repeated. Daily habits often have a ( 3 ) effect over time.

One problem is that people sometimes ( 4 ) the power of small
actions. They believe that only dramatic efforts can produce results.
This idea may ( 5 ) them from starting at all.

A useful habit should be simple enough to continue even ( 6 )
life becomes busy. The point is not ( 7 ) a person can do something
perfectly, but whether the person can keep doing it.

There are many situations in ( 8 ) small decisions matter. A
student may review one page before sleeping. A worker may
prepare tomorrow’ s task before leaving the office. These actions
are not impressive, but they are (9 ).

In the end, progress is often ( 10 ) by ordinary choices. People
become different not only through special events but also through
(11 ) they do every day. Small steps may look weak, ( 12 ) they can
lead to strong results.

Like any long journey, real change requires patience. People
should not ( 13 ) simply because results are not immediate. A slow
process can still be valuable if it moves in the right direction. What
( 14 ) most is the ability to continue ( 15 ) giving up.
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Many students dislike making mistakes. They often feel
embarrassed when an answer is wrong. Learning often develops
( 1 ) mistakes rather than from success alone. In fact, people
often learn more from an error than from something they
understood correctly the first time.

One reason is that mistakes show the difference between what
a person believes and what is actually true. This difference can
make students think more carefully. A mistake may be ( 2 ) not
as a failure but as valuable information.

Some students compare themselves with others and become
discouraged. They think that successful students make ( 3 )
fewer mistakes. In reality, strong students often make many
mistakes, but they continue working instead of giving up.

Teachers frequently ask questions whose answers are not
immediately obvious. The purpose is not ( 4 ) make students
uncomfortable. ( 5 ), it is to encourage deeper thinking. Students
are sometimes surprised by ( 6 ) much they learn after correcting
an error.

Mistakes can also improve memory. Information that has been
corrected is often remembered more clearly. This is one reason
teachers encourage students to explain ( 7 ) an answer is wrong.

Of course, mistakes are useful only if students examine them
honestly. A student who ignores errors may gain no benefit
whatever from the experience. On the other hand, a student who
reflects carefully can improve steadily.

Students should ask ( 8 ) a mistake happened because of
carelessness or because of a deeper misunderstanding. They should



not be afraid of questions ( 9 ) there is no easy answer.

In many cases, learning occurs when students are challenged. A

difficult problem may leave them ( 10 ) at first, but it may also
help them discover a better way of thinking. The confidence gained
from solving such problems can be ( 11 ) greater than the
satisfaction of answering an easy question.
Good teachers understand this process. They know that students
should be guided, not protected from every difficulty. A student may
learn more from a difficult question ( 12 ) from an easy
explanation.

In the end, mistakes are not obstacles to learning. They are part
of the learning process itself. A person who keeps trying ( 13 )
often be much wiser than someone ( 14 ) avoids challenges. For
this reason, mistakes should be seen ( 15 ) opportunities rather
than failures.
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Many students stay up late before tests. They think that more
study time will bring better results. At first, this idea may seem
reasonable. ( 1 ), sleeping less can make study less effective. A
tired brain cannot work well. Students who do not sleep enough
often find it hard to remember ( 2 ) they have learned. They may
also make simple mistakes because they cannot pay enough ( 3 )
in class.

Sleep helps the brain organize information. While students are
sleeping, the brain reviews new ideas and connects them with old
knowledge. This is one reason ( 4 ) sleep is important for learning.
A student may read a textbook for many hours, but the time may be
wasted if the student is too tired. Studying late at night is sometimes
(5 ) useful than stopping earlier and sleeping well. Good sleep
can make the next day’s study more ( 6 ).

Sleep loss also affects feelings. A small problem may seem much
bigger when a student is tired. Students may become angry or
worried more easily, and they may say things ( 7 ) they later
regret. In class, they may be too sleepy ( 8 ) listen carefully. If
this happens often, school life can become difficult. Sleep is not
only a matter of health. It is also connected ( 9 ) mood,
relationships, and daily behavior.

Of course, students sometimes have many things to do. They
may have homework, club activities, and tests in the same week.
Still, they should try to protect their sleep. A student ( 10 ) sleeps
well is usually more ready to learn. Enough sleep keeps the mind
(11 ) and helps students face the next day. In the end, sleep
should be seen ( 12 ) an important part of study, not as a waste

10



of time. Students should think carefully about ( 13 ) they use
their nights. A healthy daily rhythm can ( 14 ) them study better,
and poor sleep can leave them ( 15 ) the next morning.
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Many students begin studying as soon as they sit down at their
desks. They often believe that any time spent away from books is
time ( 1 ). Nevertheless, a short period of light exercise before
studying may improve learning. A brief walk or some stretching can
leave students feeling more ( 2 ). As a result, they may be able
to concentrate better on their work. Even a few minutes of
movement can make a difference, and the ( 3 ) required is
surprisingly small.

One reason is that exercise ( 4 ) blood flow throughout the
body. More oxygen reaches the brain, which may help students
think more clearly. Light exercise can also ( 5 ) stress. Students
who are worried about tests may feel more ( 6 ) of dealing with
difficult tasks after moving around for a few minutes. Learning
often improves ( 7 ) regular preparation, and exercise can be part
of that process. Students may also notice that they understand
( 8 ) they read more easily after light movement.

(9 ) a short walk, many students feel more awake and ready
to study. Exercise is not only helpful for the brain. It can improve
mood as well. Some students feel tired or nervous before studying,
(10 ) others feel bored. Light movement may help both groups.
Students are more ( 11 ) to begin studying when they feel
physically comfortable. After moving for a few minutes, they may
feel more ( 12 ) than before.

Of course, exercise before study should be simple. ( 13 ) hard
for a long time may have the opposite effect. The goal is not to
become an athlete but to prepare the mind. In the end, what matters
most is whether students can begin studying with a clear mind. Even
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a small amount of exercise can help by improving concentration and
mood. For this reason, many students find that light exercise

becomes a useful daily (

14 ). Students who continue this practice

often find ( 15 ) easier to begin studying and stay focused.
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EHA A, FERBTOEFHIFHELE
DTHEINEITY, REFHABLIESZ
il DR EEZ5TNELNEY
Ao BRIILEENREFIZRD I TIERL,
DEEFETLIILTT &R ZEEE
RDIE, EENF-XY U/-BE T
BHSNENEDNTT, DEDEEHT
X2 EBF SN eETLHIILICL
STRILDIEMHVET, 2D/, %
SOEFIFBEVEENERLREHOE
BITRHLE[DIDIEY, ZOEBEEHKIT
LEMEL, MEEBOTEFURITEZ
EMMTVERZLERUDZENILHVF
E

17



S EIRDEREHRE [ 73 ZiE< 5 ]®

NAME[ IDATE[ / ]SCORE[ /15]

fREEE 10 72
BRZE (R AN AL ANIV) 15 fd 12 LA E

ROFEXL & FRA 2B (1)~ (15 NIASTREFYLREEZ . T DEREMNSZED,
BECTEHERLIV EL, RUEZBRVIRUAWTIIRS R,

Some students often forget to bring their textbooks, notebooks,
or homework. They may say that they simply have a bad memory.
The real problem is sometimes not memory ( 1 ). It may be the
way they keep their things at home. When a desk or a bag is always
messy, important items are easily ( 2 ). A student who cannot find
things quickly may leave home without something ( 3 ). In this
way, forgetfulness can begin before the student even leaves the
house.

Tidying up is not just about making a room look clean. It also
helps students know ( 4 ) each thing is. If books, pens, and papers
(5 ) have their own place, students can prepare for school more
easily. They do not need to spend a long time ( 6 ) for missing
items in the morning. A simple rule can help. For example, putting
homework in the same folder every day makes it ( 7 ) to check
before leaving home. Such a habit may seem small, but it is very
practical.

People who do not put things away often depend too much
(8 ) memory. They think they will remember where everything
1s, but this is not always true. When they are tired or in a hurry, they
may forget even important things. A messy room can also make
small tasks feel ( 9 ) than they really are. Students may waste
time looking for one paper, and this can make them feel more
stressed. The student ( 10 ) desk is always full of papers may also
find it hard to decide what to do first. Disorder can take ( 11 ) time
and energy.

Of course, no one can be perfectly organized all the time.
However, small habits can reduce forgetfulness. Students should

18



check their bags (

12 ) going to bed, not only in the morning. They

should also avoid leaving school items ( 13 ) in different places
around the room. Keeping things in order helps students feel calmer

and makes it easier to remember (

14 ) they need. If students

make tidying up a daily practice, they may forget far fewer things.
This shows that organization is not a small matter, but a useful skill
( 15 ) supports school life.

EIRE
@ harder @ what @ itself @ before
® each ® misplaced @ that searching
©® whose easier @ on @ behind
@ necessary @ away @® where
) 2) (3) (4) (5) (6) (7) (8) (9) (10)
11 (12) 13) (14) (15)
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(1) @ itself (2) ® misplaced (3)
® necessary (4) ® where (5) ®
each (6) searching (7) @
easier (8) @ on (9) @© harder
(10) @ whose (11) @ away (12)
@ before (13) @ behind (14) @
what (15) @ that

e g

(1) EfE @ itself

memory itself TlEEZDED &
W BT, itself & E B D
memory ZFFALTWET,

(2) IEfZ ® misplaced

items are misplaced TI#HEX
EZOND | LW RZEIRBTY , messy
(B ST I ERNBN DN ET,
(3) Ef# ® necessary
something necessary TIRHERE
DIEWVHSEKTT, -thing THb5
B WRFAMNRAMMOERUET,
(4) IEf# ® where

know where each thing is TI%
NENDOYIMNE ZIZH DN a5 | L
VE9, where (XRIERMAEZ2EXET,
(5) Efi# ® each

books, pens, and papers each
have their own place TI&, RV,
ENENTNE D DB EREDILRY
EC

(6) IEf# ® searching

spend Ffll ~ingl~UTCHEE*&
X9 DO TY ., spend a long time
searching for missing items T
[ a FETDICR VR B
XY IERVET,

(7) IEfE © easier

20

make it easiertoV OFTT, it I&
X B W3 T. to check before
leaving home NEDHWEETT,
(8) Efi# @ on

depend on AlTA 285 O TT,
depend too much on memory T
[EREICEED X5 LRV ET,

(9) Ef# @O harder

feel harder than ~ DHETT,
[ERIVELIBRUOND | WS ERE
TRV ET,

(10) Ef#2 @ whose

The student whose desk is
always full of papers TIHLAW D
BT IXVDEFEIERVET,
whose FFiE &R TEBRNRTT,
(11) Ef# @ away

take away AlTA 2&> D TT,
take away time and energy T
[RERE T ANF—2ES LRV ET,
(12) Ef# @ before

before going to bed TIEHIIZ]
EWVWSEBRTT, before IZEIEEAT,
%AIZBI%F going AROTVET,
(13) Ef# @ behind

leave A behindlA #EXEN5 D
2 T 9 ., leaving school items
behind TIEZRDOFELYEEX &
5 |ERVET,

(14) Ef#2 @ what

remember what they need TIH
DI=HBIZRBEREDEEZ THL L)
%79, what |% remember O HHEE
ST ) iR (I 3

(15) EfE @ that

a useful gskill that supports
school life TIZEREFEE2Z 25K
[T DFRE &) £ 9, that IZEEMF



KT, &ef78 skill ZB8iLE T,

iR

—EBDAEREIL HRIE, ) —b EE
BRI TLADEILKENET, HSHIE.
EHOSBIZEEBADENDELEH M
ELNFET A, RYDOREI, RHZIXE
BEDEDTIEHVER A, THIEX &
THEEDISITEELTHENIH D
DINELNET A, HIRNIEAINDE
oMo TWBE, KUILYIIREBICE
XEZONTLEVET. W2 IICA
DIFSNBOERFEIX DELRYER
FIREHTUEIZEDHIET, D
IO, AW, EENR & HSETH
SIEESTVBRIENHVET,

FAFIE BIZHEESINWNICRYE
BIDETOEDTIEHYERA, TN
ILFE = EENENTNOYINEZIZH
BZNEHBENHCERDET, KR, R,
TV I ENTNRE 7B & o
TR, EFEIRIVEBICERDE
BN TEXET, B, <o 7%
FTOIZEVEEE2ERTLHEIIHY
FH A BRIV — AL DN D
NET 22X BEEBHRUC 74V
H—IZANBDZL T, Re HAHIIZHER
LR ET, TDLHREEIZ/NX
KRABZNELNETAN, L TEEH
HIT9,

W% B Ao N, BRiRICED ¢
XN ELHVET FESITTNTH
EZIIHBEMEEZITWALE-STWE
I, ZHUIWDEELW IR 1
Ao ENTWZDEWT W DT 5L,
KUY TIZENTUES ZENHY
FT. ORI, NIBEER
ERIVEHUSBEUIERZLEHVE
T o EEIF—HDT) U NEET2DIZ
B2 EEKIZTHZENHY, Zhitk
STIXSIZANAERRUBZENHY F
T LAY DE TV VR TSIV DA
X 2RI RNEINERDDIDE
HLUWERUSNELNERA, B
EEEE I ANF 2B NHYF
R

EHA A, Y HEIZ TR |
TEXLDIITIEHVEFA UNL, N
BREBIISIVWIZBOTIENTIET,
IR TR, BARIINEA R
HRITREXTT, £/, ZRTHEIY %
HEOHLILIZEX TN L EET
BERETT YeBELTELZILIF E
ENELEVTREUSBITERY, KB
e BOHULRITUET, EUESRE
NEMATEZEHOEEIZTIIE &
BSYNINE DML ENELNER
Ao ZHUS, BEEEN/NILQRZETIE
2L ERREIER T 2 BRI DEEET
HBHILERUTVET,
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Many people belong to more than one group. A student may
belong to a family, a class, a club, and a group of friends. These
groups give people different places to feel accepted. When people
have only one group, trouble in that group may feel very serious.
Having several groups ( 1 ) make the mind feel safer. If one place
becomes difficult, another place may still give comfort. This is
( 2 ) belonging to several groups can support mental health. It
gives people ( 3 ) reason to depend on only one place. In this way,
the heart may become more stable ( 4 ) life is difficult.

A sense of belonging helps people feel ( 5 ) afraid of problems.
When students know that someone cares about them, they can face
stress more calmly. A club may give confidence outside the
classroom, ( 6 ) a family may give support at home. Each group
has its own ( 7 ), and together they make life feel more stable.
One group may help with study, and another may help with feelings.
The more places people have, the less they may fear losing ( 8 )
support of one group.

Different groups also help people see themselves in different
ways. A student who is quiet in class may be active in a sports club.
Someone who feels unsure at school may feel useful at home. These
experiences can make a person feel more ( 9 ). They also show
that one bad event does not define the whole person. People may
become more open ( 10 ) they meet others with different ideas.
A person who has several roles may recover more easily ( 11 ) one
role becomes difficult. Such experiences can ( 12 ) anxiety and
give people a wider view of themselves.

Of course, joining many groups does not always bring peace. Life
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may become too busy if a person tries to please everyone. The
important point is not just the number of groups, but the quality of
the connections. People need places where they can speak honestly.
A good group makes people feel ( 13 ), not judged. In this way,
having several places to belong can give people quiet comfort. It
( 14 ) them that they do not have to face every worry alone. This
15 ) it is one of the reasons people feel

idea may seem simple, (
secure in society.

ER L
D purpose ® as ® can @ welcomed
® why ® if @ less yvet
® no the @ reminds @ while
®@ when @ ease ® secure
(1) 2) (3) () (5) (6) 7) (8) (9) (10)
an 12) (13) (14) (15)
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(1) @ can (2) ® why (3) @ no
(4) ® when (5) @ less (6) @
while (7) © purpose (8) @ the
(9) ® secure (10) @ as (11) ® if
(12) ease (13) @ welcomed
(14) @ reminds (15) ® yet

e g

(1) EfE @ can

Having several groups can make
the mind feel safer. D TT,
can |IBWEIET, [~9BHZLNTX5 ]
[~U1B5 1 2RULET,

(2) Efg ® why

This is why S VIZh»i~735#EH
TH5HIDFTT, 2T I, &
BOEFICFIE TSN DDEEL
XALHHATHL I ERVET,

(3) Efig ®no

no reason to VI~4 3HEAIL]
DT, no reason to depend on
only one place TI—20DFAF/Z1T
IZFED IR [ LRV ET,

(4) Ef @ when

when life is difficult TI A&EDH
L X | LWSEKTY, when (3
ERTEFAMZESET,

(5) EfE @ less

feel less afraid of problems ’C‘
[RIE % ZUFIERNLRLRD [0S
RTT, less IZHESRT rJ:‘)’}%KJ
ERUET,

(6) IEfE @ while

A, while BIA TH»5—5T BIDF
TY . V7 LREDORE =X LU T
N

(7) IEfE @O purpose
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its own purpose TlIZhZhHE
DIZE]- BB EWIEK T, own &

FEODWTHE purpose DAVET,

(8) IEfg @ the

the support of one group TI—>

DEFNSDXE | LVSEKRTTY £

A @ of one group 2 & - T

support MREINTVET,

(9) Efi# ® secure

make a person feel more secure

DT, secure X[ Z LU~

85T, feel DMEIZRVET,

(10) Ef# @ as

as they meet others with

different ideas TIER2EZ 2 #F

DALZEHBESIIONTIEWVWSIEKT

E

(11) Efg ® if

if one role becomes difficult T

[EU—DDBEINE L Bo7256 L0

IFRMEERUET,

(12) Efi# @ ease

ease anxiety TITRZ%2MSI1F5 1L

WHEKTT, can DEALDTENE

DR, ease DAVET,

(13) Efi# @ welcomed

feel welcomed TIEGRINTW S

BUB WS EKRTY,, welcomed

AN EDNTVET,

(14) Ef# @ reminds

remind A that S VIA[Z~&W\WH 2k

REVWHIES|DOFTT, 38 It 1
S AMEEZODT reminds 124V %

£

(15) Ef ® yet

A, yet BIA7ZM, ZhTE BIDFET
G, IR HERERLDT yet HNE
171 G



LD NIEHDOERIAMBELTVET,
EEIIRIR, VIR, EEE), RATN—T73
EIZFELTCWS N LNERA, TNEDE
Hik. AZIZZIFANONTVWBRERERUSN
BXEXFERBFFEEZITINET. EULAMN
—DDEMIZUMBLTWARITNIX 208
TR Z 2 MEIXIEE LR U 6 b
ELNERA BROEMERFOILIL L&
FVBLIFEIENTEE T, EL—D0DH
FRDSEDHIDENEDIZR>TE, BIDBAK

NXZEEZTNENELNERA, ZhAY

BHROERIFIE TN DDREFEE S X
LEHETY, ThiE. A% IT—D2DFZS
AR EZFEA, ZDEHIZLT, A
ENRELREETEMILVEELPTRY
E

IREERT. A4 DR ZEE RN
{BBETERVET, #ENNE 2 KUINT
TINTWB b, EFEIFARN AIZE
DELEVTCRIXED LN TEET, EREE
XERNTHIEREZ2S— AT, FEIIRE
TX22 52 TKNET, TNZThOEFIC
XHEEDRENHVET, ELUT, ENONE
HIBIETANERIVEELAZEDIZRYE
T, —DDEMIZMEEE BT, DL
B %X 2208 LNWERA. FTET 25T
MEWVEE, —DDEEANSDXEEERIZ

ENDARBRIINIKEVET,

BR2EMIR AXVEDEEEXEXE
BRI TRAHBFITERVET, VT ATIEBL
RUWEREDN, EEETIRERNE LNEY
boo ERRTIZBENZOAD, RETIZEY
IZINTVENELNER A, 25 URRERIE.
ANeXVBLITET, £z, —DDRENZ
DADFTRTERDZ DI TIFRNZEEH
ZTCNET, NIERDIEZEFOALZLH
2INIDONT, D LzEHEEIITRENEL
NERA, EU—2DEEIMNI E WL
>TH, BEOBE 2RO ANIIZHEN T
KBVET, ZOLIRREBRIIALEFSIT,
BoBEHZ2LVENVREATRSBTERVE
EX

LA A ZLDOEFICFIET I D0
FTLEEREE6THOIITIEHYERA, i
EMPNEEIRT LT, AEIFITLTE
5EDITREZMELNETA, KEIRDIZE
HlD# 21T TldR<, ZDDRMN)DETY,
ANZIIERF &2 FEHERNBETT, BV
E£MIE. AEHETEOTII L, FlXnT
WHERUIEET, 20X, EEORE
SR OILIIARIEIRENEEEXT
SHET, FhUE. AZIZ—= ATTRTDKA
EHZBNEF N EEROHEIEET,
DEZIFBEMIZBZD2NELNERTAMN, £
NTEANZ P EROF TR LMEERF OB
D—D72DTY,
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Good questions are often more powerful than quick answers. In
class, students sometimes stay silent because they do not want
others to know ( 1 ) points they do not understand. Difficult
( 2 )itmay seem, asking a question can help students think more
clearly.

A good question does not simply ask for information. It also
shows the direction in which the mind is moving. For example, when
a student asks why an event happened, the question may reveal
(3 ) the student already knows and what still remains unclear.

Teachers should create a classroom atmosphere ( 4 ) students
feel safe enough to ask questions. Some students are confident,
( 5 ) others are afraid of making mistakes. If only the confident
students speak, the teacher may misunderstand the whole class.

Questions are all ( 6 ) more useful because they slow down
thinking in a good way. A quick answer may seem convenient, but
it can prevent students from examining the structure of a problem.
(7 ) adifficult lesson, a well-timed question can help everyone
pause and reorganize their ideas.

Students do not need to ask perfect questions. Even a simple
question can lead to deeper understanding. It may seem small at
first; it can, ( 8 ), open the way to a larger discussion. A student
who (9 ) a small doubt early often avoids a larger
misunderstanding later.

Of course, asking questions is not the same as refusing to think.
It is better to think first, look again at the text, and then ask a
question ( 10 ) clearly that others can understand it. Good
questions require both courage and preparation.

They are (11 ) from being a waste of time. They help students
find the exact point at which their understanding stops. Once that

point is found, ( 12 ) becomes much more focused. A student may
26



also discover that a belief once thought correct was actually
( 13 ).

In short, a classroom without questions may look quiet and
orderly, but it is not always a place where real learning happens.
Questions connect teachers and students, reveal hidden problems,
and make thought visible. A student who is well ( 14 ) to ask
questions is also better able to listen carefully and think
independently. Questions, therefore, are not interruptions but
( 15 ) tools for learning.

IR

@ during @ which @ far @ as

® where ® learning @ while though

® so @ the @ prepared @ notices

@ what @ useful @ mistaken
1) (2) (3) (4) (5) (6) (7) (8) (9) (10)
11) (12) (13) (14) (15)
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(1) @ which (2) @ as (3) @ what
(4) ® where (5) @ while

(6) @ the (7) @ during (8)
though (9) @ notices (10) @ so
(11) @ far (12) ® learning (13) ®
mistaken (14) @ prepared (15) @
useful

(1) IEf# @ which

ZERRDEEAIZ points WD ZEANHY F
9, they do not want others to know
which points they do not understand
TIEANE DR BB TR EAMA
MY gV A R PARS = (7SR D F 30 N
which ZZZTIEHED~ JLWSEKRT, &
# points ZBEILTVET,

(2) EfE @ as

Difficult as it may seem (X[ %&: +
as + S + VIOESHEXTY, [ENIFEH
LBATEIEWSERIZRVET,

(3) IEf ®@ what

ZEFflE reveal DBEMGEIZRZ LA E2E
<ALEBTT ., reveal what the student
already knows TIAEEMNT TIZE>TW
LILZHHOMITTE LRV ET, what &
ZfTiAE EUBERRAFATT,

(4) ©Ef# ® where

ZEFFDRETIZ a classroom atmosphere
MNHYFET, #£A121% students feel safe
enough to ask questions £W\HFELEZL
HiE DN TOETS, [EENZ LU TERMT
XBFEHRIL VI BRZRDT, Hir - Rz
9 RAMREIF where 2NEYITTY,

(5) IEfE @ while

Some students are confident, while
others are afraid... DT, while &
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ZITIRI~ULTWBHHEITIZL T=ATIE
WONTE % SRR C Y BIRODE % Hhik
LTS ZEMNEMTDRA LV RTY,

(6) Efig © the

Questions are all the more useful
because ... {& all the more because
~~TRDTRBIS LV EERBTY,
the (XELEHR more LFEUDWT, HAIZ
SO TREENISIETILERLET,

(7) FEf# O during

ZEFRD#£AIZIE a difficult lesson &5
HLEAFMNHYET, during IEFTEF RO
T, BAIZEFAAZIY £, during a
difficult lesson TIEEUWEEDRIZ &
WO ERIZRDET,

(8) IEf# ® though

It may seem small at first; it can,
though, open the way... ¥ TY,
though ZZZTIFXXHITH A I N EIF
T U UHS T ENTE LW BRE R
LE, s UTEI 2 BV TRV EN
HETY,

(9) IEf# @ notices

ZEflE A student who ( 9 ) a small
doubt early DBERREFEHINDBRIEE)
AT, &7l A student TEAFRE
BT, BFEICIIZBED s BRET
9, L7zH> T notices ANEYITT,

(10) Efig @ so

ask a question so clearly that others
can understand it % so + El§d +
that SV OEXTY, MADANEETE
HIFEIAEICERT DIV EKRICRD
9, clearly MEIFZRDT, TODHI
AVET,

(11) EfE @ far

They are far from being a waste of
time. & far from ~ingl#UT~ Tl

so M



W EWSTAGETT, from DERAIZITEILF
being AMEWOTVET,

(12) EfE ® learning

Once that point is found, learning
becomes much more focused. D
T, ZRHEXDEFETY . learning (X&)%
FT, [RSIZEZE I LW EFOBX %
LTWVET,

(13) IEfi# ® mistaken

ZEFRDETIZ was actually BHVE T, be
EFADEALRDT, MRS EANLE
T, mistaken (XIFEES72 | EWDEKRD
BEDFARRGFATTY,

(14) Efi# @ prepared

A student who is well prepared to
ask questions DT, be prepared
to V TIV §3EEMBNITITNDIEVIE
I 9, prepared (JBESFFEEA
EUTHEDNTVET,

(15) IEf# @ useful

ZBRFDERAIZ tools LD ZFNHDET,
UZhio T, & e BEi§ DIAFANBET
9, useful tools TIMEIZIDEE &Y
E 3

BWERIK ZRRVEZLVEAREIL %
ROZENSBW, BEH, EREIZE SR
LTV R EMAIZEIS =<z, B
STWBIENH D, ENUFLH LB LS
& B2 LIXIVIAREICE Z 58011
525,

BWERMIFEIZERZ KD HZT TR
W, TS E 2 BENEDHFANHEA T
MERT, FIZIE, BNV HEHEKE
WIS -DONEFRDLX, ZOERMITE
ENTTIZH > TWB Ikl FERERIE
ZEHSMNITEME LIVERW,

HEmlL, EENL LU CEBTXHE
DEEKEEDINETHD, BIEDHDERE
VX, RV ERNSEEE D, BfE
DHBDEREETINFHEE D26, BERIFEK
EROBIRE L TLEINE LIV,

Bl E2EEERVEKRTELT
NBDT, BBICEMTHd, BRVEZ
IHMERNZBZD0E LIRS, RIEDEE
RIS DL R GIT 5L 0h D, HELNE
ZORNZ, BRIV OERMIZ, £EMN
MbHiEEYD, BADEZ R BETLE)TLR
5o

ISR E % T AREITRN, B
MBI TH>TE, LVFENERRIZ DA
BILNHD, RANINIBRILIZBZTE,
ZIIKRILERANDBE LR ILNDH D, B
WP /NIRRT KO <SRN, BRI
STRILERMEZ T DIENEN,

EHAA BRITHILITEZL L ENE
FTHILTIIRN EFTEHATER AXER
BEL. ZOETHDOANIELEETXDIZLH
WRERZ T35V, BOERIZIZER
LEBOTANBETHB,

BRITHR U TREOEELTIZ R, Th
SN IEF > TS IERERM S 2 RDIT5
B 2%, 2D NE DN, FE L
IZBMIZERDEZES-EDITRG, F7-, &
FEIFELWEE-STW=EZNEITEE-ST
WZRIZKI<ME LR,

WERDLIA, BREIDIRWEEIIEFFN TR
B> TRAZME LIV, BT LER
LDFEUMI DG LIRS, BRI
ML EEZFEO DT, RN-EEZHS»
U BEEHICRZ2EDIZT S, LFICE
M3 2% TE TS AR TEEREFEHE
X BMLUTEZSHEHIIDII TS, U
Mo T, BRSO T Tl FED/-
DOERZERRDTHD
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